haracter
evelopment

A Practical Strategy for Emphasizing
Character Development in Sport and
Physical Education

This is the conclusion of a three-
part feature on character in physical
education and sport. In the Novem-
ber/December issue, alter an intro-
duction by feature editor Dennis
Dochell, Jan Mulkey of the Character
Education Institute of San Antonio,
Texas, presented a historical over-
view of research on character in edo-
cation. Gloria Solomon followed with
an article supporting the view that
the physical education setting can
improve moral development.

In the January issue, George Sage
examined the impact that sport can
have on character development, and
Sharon Stoll and Jennifer Beller dis-
cussed whether character can be
measured.

ickona (1991} has uselully

described good character as

consisting of three interre-
lated dimensions: moral knowing
{(knowing the good), moral feeling
{desiring the good), and moral be-
havior (doing the good)—habits of
the mind, habits of the heart, and
habits of action, respectively. While
sport and physical education can cer-
tainly provide contexts for facilita-
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ing the first two of these dimensions
(Ryan & Wynne, 1993), they offer
concrete seitings for helping stu-
dents undersiand the behavioral di-
mension of good character, In par-
ticular, well-organized sport and
physical education activities can pro-
vide powerful contexts for teaching
students about the development of
wood moral habits,

In this regard, a practical, proac-
tive, and nonjudgmental strategy will
be p]'t—?!&l?!‘l[(_‘d o encourage stndents
o reflect meaningfully on the devel-
opment of their moral character vis-
avis the development of their ath-
letic or phyvsical education skills. This
strategy is presented in four parts.
First, an accessible, working concep-
tion of character as habit is defined.
Mext, the lundamental imporiance
of good habits for moral behavior is
discussed. Third, a general explana-
tion is offered of why doing the good
can seem so difficult. Finally, the
analogy between the development of
one's moral habits and the develop-
ment of one's athletic or physical
education skills is applied (o the no-
tion of developing personal charac-
ter that does the good naturally and
consistently,

Character as One's Personal
Bundle of Moral Strengths
and Weaknesses

Aside from theoretically complex
and nuanced conceptions of charac-
ter beyond their immediate grasp,
students can be encouraged o con-
sult their dictionaries, where they
will find entries for “character” such
as “moral or ethical strength” or “a
description ol a person’s attributes,
traits, and abilities.” Delinitions such
as these lend themselves o a classical
understanding of character: put sim-
plv. the general notion of one’s per-
sonal bundle of ethical strengths ancd
weakness, or as Plawe, Aristorle, and
other ancients would have said, one’s
personal bundle of virtues (good
habits) and vices (bad habits). In this
classical sense, one of the most im-
portant ways 1o counter one’s lack of
will or resolve to do the good is
through the development of good
moral habits,

In Nichomeachean Fthics (especially
book two), Aristotle captures the es-
sence of character as habit when he
makes numerous remarks such as
the following: “We are what we re-
peatedly dos” “By doing brave acts we
become brave:” and, “Moral excel-
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lence results hbecause of habit,” In
this classical sense, character as habit
implies a set of ingrained disposi-
tions to act in one way rather than
anaother, those specilic ways in which
one would act characieristically or “as
a matter of hahit™ in a given situation
{e.g., honestly or dishonestly, respon-
sibly or irresponsibly, respectfully or
disrespectiully, fairly or unfairly, pa-
tently or impatiently, and so forth).

The Lact that individuals are dis-
posed 1o act ina certain way does
not mean, of course, that they will al-
wavs or necessarily act in that certain
way, or that they will always or neces-
sarily act according to what is their
habit, Humans are not auiomalons.
We have the capacity to act contrary
Lo the ways in which we are disposed
to act. For example, Johnny may be
impatient “by nature,” but this does
not mean that he will always act im-
patiently; or Johnny may be honest
as a matter of habit, but he is still ca-
pable of being dishonest, (1t s worth
noting that if Johnny occasionally
does act contrary to these habits, he
wottld nonetheless remain, as i mat-
ter of habit, both an impatient aned
honest person.} Thus, to have habits
of character simply means that we
are disposed, becanse of the actions
we have performed in the past, o
perform similar actions in the [u-
ture. And, importantly, while we have
the capacity to act contrary to our
personal habits, most of the time we
will act consistently with our habits—
oood or bad.

Using the classical notion ol char-
acter as habit, an analogy can be
drawn between moral characier de-
velopment and sport and finess
training. First, whether morally or
athletically speaking, common
ground exists in the idea of one's
strengths and weaknesses or of one's
cood habits and bad habits, Since
students of even relatively young
ages can grasp the idea ol his or her
athletic strengths and weaknesses
(e, “I'm not a good hitter, but I'm
very good at catching fly balls”™), stu-
dents can also be encouraged o re-
Mect on their moral character
strengths and weaknesses {e.g., “T al-
wavs play by the rules, b 1 do tend
Lo lose my temper when referees

February 1988 « JOPERD + Vol. 69 No. 2

make bad calls”™). For pedagogical
purposes, this idea could be incorpo-
rated into a sellsawareness or a self-
reflective moral exercise in which
students are encouraged to describe
“what they're made of "—first with re-
spect to their athletic strengths and
weaknesses, and subsequently with
respect to their habits, good and not
so prood, of personal moral character,

Knowing the good
does not imply that
doing the good will

be easy,...
PR T T T R |

Second, whether morally or ath-
letically speaking, common grouned
exists in the idea that weaknesses or
badl habits can be overcome i one
works at it. That is, a sustained and
conscientious effort must be put
forth until what was weak has be-
come strong, and until what was a
bad habil has been replaced with a
good one, Again, just as students can
grasp what it takes to develop a par-
ticular athletic skill {e.g., “1 need o
practice my hitting a lot more if']
want to get good at it"}, they can he-
gin to appreciate a similar principle
with respect 1o their own personal
character development {e.g., “I need
1o et in the habit of showing more
sell-control when referees make calls
that I disagree with™),

The Important Role
of Moral Habits

The characteras-habit paradigm
can be l.'-HIJ{‘('iEl"}-' elfective when sm-
dents are asked to consider those
situations in their day-to-day lives
when they have a clear idea of the
morally right course ol action. That
is, instead of focusing on difficult
“maoral dilemmas,” sindents can be
encouraged o reflect on the extent
o which their personal bundle of
habits facilitates or frustrates their
t'rﬁ]nnmihility or obligation to do
what they know is right and good.
For example, a discussion guestion
that could be raised is: “Since we all
agree that we should treal came offi-

cials with respect, what traits or hab-
its of vour personal character might
help or hinder vou from treating
game officials respectfully?”

Ome notable feature ol this ap-
proach is that it demonsirates wo siu-
dents that uncertainty over the mor-
ally right thing to do is not typically
the greatest challenge of their every-
day lives, In other words, on a day-to-
day, game-lo-game, practice-to-prac-
tice basis, their most significant char-
acter-building challenges are often
more a matier of doing the good
than a matter ol knowing the good;
more a matier of having the strength
of character 1o do the right thing
than a matter of analvzing and re-
solving complicated moral dilemmas;
more 4 matter of actually keeping
one’s cool after a game official
makes a questionable call than a
matter of determining whether it is
morally proper to spew lour-letter
expletives at the official.

Knowing the good does not imply
that deing the good will be easy,
much less automatic, Gough (1997)
has described such difficulties as in-
ternal siruggles of character between
“What I sught to do™ versus “What |
wend to do” or "What 1 feed at the mo-
ment” or "What Twould e to hap-
pen” or “What 1 fear might happen to
me,” Specilic examples of such inter-
nal struggles include: *T really should
shake my opponent’s hand™ versus
“The lasi thing I want 1o do is shake
my opponent’s hand”; *T shouldn’t
pick a fight with my opponent” ver-
sus “I'd like to rearrange my
opponent’s face”™; *I shouldn’t brealk
this rule” versus "I 1 want to keep up
with the competition, ['ve got 1o
break this rule.”

According o the characteras-
habit paracigm, the resolution of in-
ternal strugeles such as these will
typically be determined by—or at
least will be significantly shaped by—
one’s particular sirengths and weak-
nesses of character, By drawing aten-
tion 1o these internal soruggles of
character and the important role
that habils of character play in re-
solving these suruegles, this charac-
ter-as-habit strategy gives concrete
ermphasis to one of the core goals of
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No one who desires to become good will
become good unless he or she literally practices
doing good things.

virtually any character education
[ramework: the essential notion of
personal responsibility. It does so in-
sofar as it concretely drives home o
students the extent o which delfend-
ing one's immoral, unethical, or un-
sportsmanlike action with appeals to
“the pressures,” “the heat of the mo-
ment,” and “other teams do it” is
maost often an excuse or rationaliza-
tion for one's improper behavior. In-
deed, even if the facts of such ap-
peals are true, they are typically be-
side the point, morally speaking,

Moreover, the following is not a
legitimate candidate for an internal
struggle of moral character: ¥l
shouldn’t break this rule” versus “Ev-
eryone else is breaking this rule.”

The reason is telling: we do not
ultimately break the rules because
evervone else is breaking the rules,
nor can we justifiably blame some-
one clse when we break the rules, We
olten break rules because of some-
thing we want, lor example o win,
succeed, be famous, or be accepied.
Thus the most fundamental moral
struggle is not between us and some-
one else, but is between “what [
should do™ and “what [ want™ {(or
“what I feel™ or "what 1 would like
tor happen™ or “what [ fear might
happen™). More specifically, it might
be characterized as follows: “T should
follow the rules” versus “T want to
win s badly that T will break the
rules.”

Seen in this light, sindents can bet-
ter appreciate the extent to which
they, as free, decision-making maoral
heings, are uliimately and solely re-
sponsible for the actions that result
from such common internal siruggles.

As Kilpatrick (1992) has noted, an
individual cannot meaningfully
choose some course of action il he
or she lacks the capacity—the
strength of character—for it. For ex-
ample, running the Boston Mara-
thon is not a choice for those who
are out of shape. Running a mara-
thon becomes a meaningful choice

only for those who are willing to put
in many months of training. Simi-
larly, an individual’s freedom o
choose respectful behavior over dis-
respectiul behavior is severely lim-
ited il he or she has never developed
the habit of being civil or courteous
to others.

Developing Character that
Does the Good Naturally
and Consistently

A eritical question naturally arises:
How does one become good at do-
ing the good?

Sport and physical education pro-
vide powerful and concrete contexis
for addressing this question. Consider
the following line of basic questions
that could be put easily 1o stndenis:

¢ Why does your coach or physical
education instructor make you
practice the same athletic skills
and technigues over and over?

= Why do you hit, serve, catch,
throw, shoot, or kick a ball hun-
dreds or thousands of times?

* Why do vou spend countless
hours running, jumping, swim-
ming, riding, or lifting until yvou
are completely exhausted?

= What, in fact, is 50 important
about practicer

The most common and obvious
responses to this line of gquestioning,
of course, will invariably involve no-
tions of iImprovement or success:

s | practice to get better, to im-

prove my skills.

s 1 practice so that 1 can win, so
that I can beat my opponent.

* [ practice to be the best that |
can be.

Importantly, the ultimate goal of
sustained practice is not merely to
improve or succeed but to improve
or succeed to the point where a
given skill or technique becomes
“second nature” or “automatic.”
Through practice we strive to
achieve a level of athletic skill such
that we can execute that athletic skill

excellently, effortlessly, unthinkingly,
and :'ﬂnsislt*nth;

According to the classical notion
of character as habit, developing
zood moral habits is analogous 1o
developing good athletic skills. Stu-
dents can begin to appreciate the
analogy by comparing two famous
and remarkably similar sentiments
offered by foothall coach Vincent
Lombardi and moral philosopher
Aristotle: “Success is a habit™ and
“winning is a habit,” expressed on
numerous occasions by Lombardi
{(Walton, 1992}, and “Moral excel-
lence is habit,” emphasized through-
out Aristotle’s Nichomachean Fthics.
The similarities are more than termi-
nological. First, not unlike the pro-
cess of acquiring athletic skills, good
moral habits cannot be developed
without determination, hard work,
and practice. As Aristotle empha-
sized, no one who desires o become
good will become good unless he or
she literally practices doing good
things. Thus, to become an honest
or respectiul person, for example,
one must practice individual acts of
honesty or respect.

Second, precisely analogous to
the ultimate goal of athletic training,
the ultimate goal of character devel-
opment is to reach a point where do-
ing the good becomes “second na-
ture” or “automatic” to us, Through
sustained and conscientious effori—
practice—we sirive 1o achieve a level
of moral habit or “skill” such that we
can perform morally appropriate ac-
tions “effortlessly, unthinkingly, and
consistently.” Like our moral role
maodels whom we strive to imitate,
our ideal quest is to become the sort
of people for whom honest, respect-
ful, and responsible actions Mow
naturally and consistently, Moreover,
this explains why each of us already
possesses certain strengths of charac-
ter: because someone very important
in our lives—a moral role model or
moral “coach”™—encouraged us to do
the right thing repeatedly uniil it be-
came an ingrained habit of our per-
sonal character,

Focusing on the development of
specific and ingrained moral habits
affords a relatively concrete (even
Conlinued on page 23
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Figure 2. A Sampling of CARE Activities
for December (Tolerance)

Student Activities

Create a CARE card, They send the card to someone who is different
from themselves (e.g., race, age, ethnie background, eulture, handi-
capped, disabled, ete. ).

Create posters that show the theme of tolerance.

Try to do simple tasks in the classroom with eyes closed. Then,
diseuss the needs and feelings of a person who is blind.

Role play situations about tolerance,

Complete a CARE “name-exchange.” Students then do something
nice or kind for the student that they select.

Teacher Activities

Read a story to the class. As the story is read, gradually lower your
voice until it can barely be heard. Following the reading of the story,
diseuss the needs and feelings of a person who has a hearing impair-
ment.,

Compare and contrast different cultures. Then have students create
charts showing similarities and differences,

Incorporate literature into the daily lessons by selecting a boolk that
emphasizes the theme of tolerance, for example: The Ugly Duckling,
Beawuty and the Beast, Rudolph the Red-Nosed Reindeer, Are You My
Friend? and My Friend Jucob,

Contined from freagy 26

long-term) way ol dealing with inter-
nal sirnggles of characier. For if an
individual does indeed cultivate en-
duringly strong moral habits, then
many of these internal struggles will
cease to be struggles at all. Indeed,
in the character-as-habit paradigm,
“what I ought to do” can ultimately
become synonymons with “what [
want to do” in a person who works
diligently to develop strong moral
habits. For such a person, doing the
good becomes not merely a matter
of “I should” but T would.” And con-
versely, avoiding the bad becomes
not merely a matter of *T shouldn’t”
but “I wouldn't.” Doing the good,
then, becomes not merely the thing
one does but the thing one is—one's
personal character.
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Program

he fuiure of any nation

depends on the values and

character of its youth, Today
good programs in values and moral
education are succeeding in schools
districts around the counuy (Kirschen-
banm, 1995). This article will share
how one character education program
has been implemented throughow
the school systems in the community
of Bordentown, New Jersey.

Community of Bordentown

The Bordentown community has
a population of approximately
12,000, The character education pro-
gram involves all of the children in
the community. The schools and the
number of children attending these
schools are:

Bordentown Regional

Schoal Dhistrict 1,500
Lutheran Church School a7
Play and Learn Nursery

Schonl 55
St. Mary's School 174
Total 2,016

Program Development

A group of community members
met in May of 1996, School adminis-
trators, teachers, school nurses, guid-
ance counselors, parents, and a
member of the local police force ai-
tended the meeting. The group dis-
cussed character education, ways to
implement a program in character
education, education for violence
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prevention, and conllict resolution.
By the end of this meecting, the indi-
viduals present realized that they
wanted to implement a districtwide
program in character education 1o
start in the fall of 1996, (Tt should be
noted that a physical “health educa-
tor was instrumental to the develop-
ment of the school program.)

A mecting was scheduled to in-
volve stalf members in the different
schools within the district, an ex-
tremely important step in developing
a program of this nature because the
success of such a program would de-
pend largely on the level of commit-
ment among the stall,

During the second commitiee
meeting, which included several more
teachers and parents, it was decided
that the emphasis would be on com-
plete commumnity and parent involve-
ment. At that time, a name for the pro-
gram was determined: Community Ac-
tion Reaching Evervone (CARE).

Mission Statement
The CARE committee created a
Program mission statement:

Community Action Reaching Evervone
(CARE) 15 a communitv-hased organi-
wation committed o support the e
turing of shared values and positive
means for resolving conflice. The mem-
hership includes parcits, siadenis,
teachers and administrators from loeal
public and private schools, representa-

tivies from local service and religions or-

Developing and Implementing
a K-12 Character Education

ganizations, and community leaders

frovm business, government and police.

This mission statement provides
the two major aspects of the CARE
program. The CARE planning com-
mitiee addressed the first aspect—
the nurturing of shared community
':11111:5—L]1r:mgh lengthy discussion
of 24 potential values, Ultimately,
they decided that the program would
focus on one priority value during
each month (fgure 1), and continue
throughout the summer recess.

The list of monthly priority value
themes included six core values from
the Aspen Declaration, the product
of a 1992 character education con-
lerence. Character educators were
uniting around a strategy of teaching
core values developed through com-
munity consensus {Cohen, 1993),
Community consensus is a maost im-
portant aspect in the development of
any community-wide program in
character education.

The second major aspect declared
in the mission statement is a positive
means lor resolving conflict. During
the T995-1996 school vear, 14 peer
mediators were wained at one of the
l.‘li.‘llll.‘llt:l]"lr' schools on a pilot basis.
Then peer mediators were trained in
the fall of 1996 at both the high
school and junior high school levels.
This school vear all children and
stall learned strategies for resolving
conflicts constructivelv in each of the
elementary schools in the Borden-
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Figure 1. Monthly Themes sirates 1_I]v impor-
for 1996-1997 tance given to com-
munity involve-
ment. Parents, stu-
EEpheIT e Respect® dents, teachers,
October Responsibility™ school nurses, ad-
November Cooperation ministrators from
15 arubia Tolerance public and private
Tani Gt ﬁf.']uu{].ﬂ'. representia-
tves from local ser-
February Trustworthiness® vice organizations
, March Self Discipline and religious com-
April Fairnecs® munities, and lead-
Moy Cibizenship* ers from business,
e government, and
June Caring™ police all partici-
Ju]}’ and August Sﬂfﬂt-}' and Risk 1]'-11.{’1. The atmo-
Assessment sphere the planning
Feore values committee has os-

town Regional Public School Disirict.
Resolving conflicts constructively has
also been examined through the _jun-
ior and senior high school health
curriculum.

Implementation of the
Program

The implementation of character
education in the Bordentown com-
munity uses a “comprehensive”
model, meaning thai the program
includes all value-related issues. 1t is
also comprehensive in that it ocours
throughout the school system, in-
cluding the school bus program, the
plavground, and all exuacurricular
activities { Kirschenhbaum, 19495;
Lickona, 19927, All school activities
aim 1o engender an aimosphere of
respect, kindness, and caring, while
using all monthly themes, Large ban-
ners are displaved in all schools o
remind evervone about the mission
of CARE, This demonstrates a com-
plete interdisciplinary approach to
character education. In addition,
comprehensive values education
tiakes place throughout the entire
community, CARE team members
recognized the need Tor continued
community support and placed a
major emphasis on achieving it. The
name CARE {Community Action
Reaching Everyone), chosen by the
planning committee, clearly demaon-
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tablished in the
schools is also very important
throughout the community.

Comprehensive values education
is comprehensive in its methodology.,
It strives to teach and impress values
upon the children by frequent rep-
etitions. Another important part of
this method is the modeling of val-
ues. Young people deserve 1o see
adult role models who possess integ-
rity and a joy for living, They also de-
serve opportunities to learn respon-
sible decision-making skills
{Kirschenbaum, 1995%), The CARE
program has stressed the importance
ol being a good role model. All stafl
members and |)':I|'L'!1'Ilﬁ ANe CNCOor-
aged 1o model values and help teach
young peaple problem solving and
decision-making skills. CARE also
stresses using literature to teach and
model values,

CARE team members developed
activities for the theme of the month
and disiributed these actvities Lo
each teacher. The teachers then inte-
erated them into eaching schedules
tor the appropriate grade level, The
elementary school vears provide stu-
dents with a new world of knowl-
celge, with new possibilities arriving
in the form of books, music, art, and
athletics. Therefore, the planning
team decided to begin the program
with a k-8 focus, In additon 1o the
teachers and coaches who provide

these learning opportunities, fellow
students who share in the lessons
and the experiences are critical o
the program’s success (Coles, 19977,
Some activities for high school stu-
dents were developed and will be in-
cluded for the 1997-1998 school year,

Each teacher also receives a small
poster with a “thought for the week”
printed on it. The poster s dis-
plaved. and at the end of the week
the class reviews the thought. All
staff members are asked to make
positive comments when some be-
havior in the classroom, gymnasinm,
or playground reinforces the
thought of the week.

Evaluation

The first evaluation of this pro-
gram was in June 1997, CARE team
members developed four survey in-
struments. The instrument lor chil-
dren concentrates on CARE activi-
ties. Chuestions include asking stu-
dents whether they changed their be-
havior concerning values because of
the CARE program. In addition, the
survey containg gquestions about con-
flict resolution skills,

The survey instrument developed
for the parents or guardians of the
children included questions about
the number of times children talked
to parents about CARE activities,
They were also asked to report
whether their children changed their
behavior during the school vear.

The teachers in the program were
asked similar questions and were re-
quested 1o share one or more note-
warthy activities that supported the
CARE program. The fourth survey
instrument went o administrators
and asked about the effect of the
CARE program on the school envi-
ronment during the school year, All
four survey instruments requested
recipients to select the values 1o be
included in the CARE program for
the following school year and posed
open-ended questions 1o encourage
sugreestions for improvement. This
evaluation process took place in five
schools during the final week of the
school calendar.
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Implications

Individuals in each school are re-
sponsible for the coordination of the
CARE activities within that school,
and health and physical education
teachers have assumed a major re-
sponsibility in this endeavor, There
are many opportunities to develop
and nuriture values in health and
physical education curricula. For ex-
ample, a six-week physical education
program in Project Adventure
helped wirn a distressed midedle
school into one of the best schools in
Boston, recently leatured in an article
in Phi Delte Kafapen (O Donnell, 1997),

Educators realize that character
education must be approached with
an interdisciplinary mindset. Be-
cause the areas of health and physi-
cal education present values in con-
texts that are quite different from
the rest of the curricula, it is natural
that these areas can make great con-
tributions 1o character education,
Through careful planning, healih
and physical education professionals
can help siudents gain a high-quality
character education.
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Character in Sport and Physical
Education—Summation

or vears, school administra-

tors, parents, and others

who have supporied extracur-
ricular sport activities have claimed
that “sport builds character.” It has
also been argued that involvement in
SPOTT Prepares the participant for
later situations in life, making sport
an avenue for “real life education.”™
Yet, in a recent Sports flustrated ar-
ticle, Bamberger & Yaeger (1997) re-
ported on a 1995 poll of 198 Olym-
pic or aspiring Olympic athletes, who
responded o two scenarios,

Seenario I—You are offered a
banned, performance-enhancing
substance, with two guarantees: (1)
vou will not be caught and (2) you
will win. Would you take the sub-
stance? One hundred and ninety-five
athletes said ves; three said no.

Seenarie 2—You are offered a
banned, performance-enhancing
substance, with two guarantees: (1)
you will not be caught and (2) you
will win every competition you enter
for the next five years, and then you
will die from the side effects of the
substance. Would you take the sub-
stancer More than hall of the ath-
letes said yes,

In addition o Olympic athletes
failing 1o maintain integrity and
honor in their sport performance,
we also see increased violence in pro-
fessional sport, We see athletes fail-
ing to [ulfill their contracts, demand-
ing unheard ol amounts of money
For their *service,” and demaonsirat-
ing behavior that falls short of what
we expect from a role model,

Character education should begin
in and always revolve around the
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home, All of us parents must teach
our children how to “take the harder
right,” instead ol the easier wrong,
However, teachers and coaches oo
are in a position to teach voung
people much about life. We can help
prepare children to live productively
in society, assisting in the develop-
ment of leaders of good character,

It seems that fewer people shoot
for the ideal anymore, Of all people,
teachers and coaches should be lead-
ers ol good character and leaders in
goal setting and achievement. If we
cannat strive for the ideal anymore,
then we are counterproductive to
the purpose of education: to strive to
be the best possible person. Sport
and physical education can build
character in an indirect manner.
Sportand physical education can be
means through which character de-
velopment may occur, However, this
character development can be posi-
tive or negative. The oulcome of
character development is deter-
mined by a number ol [actors—ihat
is, the character of those that sup-
port and drive the endeavor, includ-
ing coaches, teachers, adminisora-
tors, parents, hooster clubs, and the
student body.

Mostly, it is teachers and coaches
who influence the behaviors of the
students and athletes. It is they who
can discipline the siudents and ath-
letes for inappropriate behavior or
give praise for positive actions. It is
they who set the tone for the entire
learning team, When students or ath-
letic teams have “character prob-
lems,” the problems often stem from
ateacher or coach who has demon-

strated poor character. When the
leader’s character scems to be an in-
appropriate guide for young indi-
viduals, then administrators, parents,
and booster clubs need 1o remove
the problem. This demonsirates the
maintenance of high standards for
teachers, coaches, students, and ath-
letes, 15 we want students to relrain
from Iving and cheating, then we
should not lie and cheat IF we want
students to be phvsicallv [it, then we
should maintain accepiable levels of
hitness. I we want students to refrain
from using drugs and alcohol, then
wee should refrain from using drugs
and aleohol (not just during the sea-
som, but all the time). Should not
teachers and coaches fulfill the same
expectations they have for their stu-
dentsr This implies a need for faculiy
character development programs.

As educators, we must take per
sonal responsibility for the develop-
el t]l‘g:}:}d character in others b
the demonsuation of good character
in ourselves. We must endeavor to be
the best that we can be, o motivate
others Lo strive for their ultimate po-
tential, to exert a positive influence
on others, o serve others and the
community, and to make the world a
better place, That is what educators
are supposed 1o do.
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